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Abstrak 
 

Berbagai kebijakan yang dikeluarkan oleh Pemerintah untuk meningkatkan kualitas pendidikan 
karakter, nampaknya masih memiliki kekurangan yang sangat mendasar. Kekurangannya adalah 
pada implementasi pendidikan karakter memposisikan peran guru sangat kecil. Padahal, sebaik 
apapun kebijakan Pemerintah dalam bidang pendidikan karakter, tidak mungkin berjalan dengan 
baik tanpa adanya dukungan dan peran guru yang optimal. Penelitian ini bertujuan untuk 
mengetahui peran peran sentral dalam upaya mewujudkan pendidikan karakter yang berkualitas. 
Metode yang digunakan dalam penelitian ini adalah kualitatif. Teknik pengumpulan data yang 
digunakan adalah studi literatur dan dokumentasi. Hasil yang diperoleh kemudian dianalisis secara 
deskriptif. Hasil penelitian ini menunjukkan, bahwa peran sentral guru dalam mewujudkan 
pendidikan karakter yang berkualitas dilakukan melalui pembelajaran. Dalam kegiatan 
pembelajaran, guru berperan sebagai model dan teladan bagi peserta didiknya. Peran sentral guru 
sebagai model dan teladan dapat dilihat dari pembelajaran yang di dalamnya menginternalisasikan 
dan menyisipkan nilai-nilai karakter pada diri siswa, seperti: kejujuran, rendah hati, terbuka, mau 
belajar, disiplin, tanggung jawab, dan adil. 
 
Kata Kunci: Peran Sentral Guru, Pendidikan Karakter, Kajian Literatur  

 
Abstract 

 
Various policies issued by the government to improve the quality of character education still 
have fundamental flaws. The shortcomings are in the implementation of character education that 
positions the role of teachers very small. In fact, no matter how good the Government's policies 
in the field of character education, it is impossible to run well without the support and optimal 
role of teachers. This study aims to determine the role of the central role in efforts to realize 
quality character education (a literature review. The method used in this research is qualitative. 
The data collection techniques used were literature study and documentation. The results 
obtained were then analyzed descriptively. The results of this study show that the central role of 
teachers in realizing quality character education is done through learning. In learning activities, 
teachers act as models and role models for their students. The central role of teachers as models 
and role models can be seen from learning in which they internalize and insert character values 
in students, such as: honesty, humility, openness, willingness to learn, discipline, responsibility, 
and fairness. 
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INTRUDUCTION 

After all this time Indonesia has been independent, this nation is still grappling with what is 
called character education. But why has the character of the Indonesian nation not shown in a good 
direction but instead shows the opposite (English & Kaufman, 2011). The character of the 
Indonesian nation, which was previously full of noble human qualities, has actually degraded and 
fallen into the abyss of humiliation. Many Indonesian citizens' behavior deviates from religious, 
moral, social and legal norms. Regardless of the life layer of society, nation and state, bad character 
has entered the personality of everyone who does not have a strong moral grip. 

The fall of the morality of Indonesian society is marked by the rise of drug trafficking, murder, 
mugging, robbery, SARA (Ethnic, Religious, Racial and Intergroup) conflicts, theft, rape and KKN 
(Corruption, Collusion and Nepotism). (Khatimah et al., 2022). It is no less serious at the educational 
level, that Indonesian students as the nation's next generation are powerless to counteract negative 
influences on them. This is easily recognized in their school environment, where students bully, 
fight, smoke, do not attend lessons (skip), fight teachers (disrespect), plagiarize other people's work, 
are undisciplined and other bad activities that harm themselves. Observing these various 
complicated issues, the Government has actually taken tactical steps. To break the chain of human 
behavior that leads to something that is not good, the Government has encouraged the 
implementation of character education (Kandari & Afandi, 2021). Character education is one of the 
solutions that the Government considers accurate to be able to parse and destroy the crucial 
problems that arise as a result of the multidimensional crisis (Santika, Suastra, et al., 2022). The 
concrete effort taken by the government to achieve this goal is to instill and internalize values for 
students through character education. 

The character education that the Government wants to implement certainly has different 
characteristics from before (Guntur & Aslinda, 2016). Therefore, a series of instrumental steps have 
been taken by the Government to realize quality character education. The Curriculum Center itself 
has formulated 18 character education values that are used as guidelines in learning in schools. The 
18 character values in question are religious, honest, tolerance, discipline, hard work, creative, 
independent, democratic, curiosity, national spirit, love of the motherland, respect for achievement, 
friendly/communitive, love peace, love to read, care for the environment, social care and 
responsibility (Octavia & Sumanto, 2018). In addition, the Government also issued Presidential 
Regulation Number 87 of 2017 concerning Strengthening Character Education (Santika, 2021). In 
these provisions it is explained that strengthening character education is carried out through 
existing educational channels, namely formal, non-formal and informal (Sari, 2020). Then in order 
to strengthen character in the formal education environment activities that can be carried out by 
the school, both intra-curricular, co-curricular and extra-curricular.    

It doesn't end there, the Government through the Ministry of Education, Culture, Research 
and Technology also issued Miniaterial Regulation of Education, Culture, Research and Technology 
No. 56/M/2022 concerning Guidelines for Implementing Curriculum in the Framework of Learning 
Recovery which is the basis for implementing the Merdeka Curriculum. With the implementation 
of the Merdeka Curriculum, of course, it will strengthen the direction of implementing character 
education (Santika, Suarni, et al., 2022). This curriculum is expected to encourage students to 
become individuals with good character. All activities in learning must be directed to shape and 
strengthen the character of students (Flores, 2016). From the various government policies that aim 
to improve the quality of character education, it seems that they still have deficiencies. The 
deficiencies found in the solution above are in the implementation of character education which 
positions the teacher's role very small (Abidin, 2016). Even though the implementation of character 
education is carried out through learning. Without placing the teacher's role as central in learning, 
it is impossible for quality character education in Indonesia to be realized. Therefore the title raised 
in this article is Analyzing the Teacher's Central Role in Effort to Realize Quality Character 
Education (A Literature Review). 
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RESEARCH METHOD 
The method used in this research was qualitative. The research method used was based on 

the formulation of the problem which requires researchers to carry out in-depth exploratory 
activities with the intention of explaining the existing problems. Data collection techniques used in 
this research were literature and documentation studies (Wahyuni et al., 2022). Through literature 
studies, researchers collect data from various journals obtained on the internet, especially Google 
Scholar. Documentation studies to collect data by collecting documents, both from researchers 
and other people. This research used descriptive data analysis techniques. Where the data that 
was successfully collected, then analyzed and presented by researchers descriptively.. 

 
RESULT AND DISCUSSION 

In the view of character education, the teacher's role is no longer classical, namely only acting 
as a passive spectator (Davies et al., 2005). It is not surprising that character education 
implemented in schools does not show optimal results. So that the teacher should place his/her 
position as the center in the implementation of character education. Teachers in character 
education should not be placed as firefighters. Only plays an important role when there is a fire 
(Santika et al., 2018). Therefore, it is necessary to analyze how the role of the teacher is central in 
improving the quality of character education. The central role of the teacher analyzed in improving 
the quality of character education is carried out through learning (Duman, 2010). 

The central role of the teacher in learning is by positioning himself/herself as a model and 
role model for his/her students. The importance of character education which places the teacher 
as a model and role model can be seen in research conducted by (Kandari & Afandi, 2021) in their 
work entitled Guru Sebagai Model dan Teladan Dalam Meningkatkan Moralitas Siswa explained 
that the teacher, whose capacity is as an educator, becomes a public figure and role model for 
students and also for the environment in which the teacher is located. This model and example 
must be internalized in classroom learning. Because it is in the learning process in the classroom 
that character education is taking place. Teachers must be able to show good character to students 
through the way they teach (Lickona et al., 1996). There are many things that teachers can do to 
transmit exemplary, so that the character education that is implemented is of higher quality. 
Through its role as a teacher, it can be used as a springboard to educate students to become good 
individuals and have noble character (Santika et al., 2019).    

The classic slogan that is still relevant to show the teacher's central role in improving the 
quality of character education in Indonesia is a figure that students should look up to and imitate. 
Therefore, character education by positioning the teacher as a central role must understand that 
what comes out of his/her mouth must contain the character of honesty (Santika & Sudiana, 2021). 
Honesty implies that what the teacher says is a statement that is born and comes from a good 
conscience. If a noble conscience underlies the teacher's words, then it can be ascertained that 
what is expressed is honesty. If the teacher tells the truth, of course it will be easy to judge what 
is in his/her heart (Cahyani et al., 2020). Because from honest statements it can be assessed 
objectively whether the teacher is sincere.  

That's why the teacher may not say a statement that contains untruth to students. In the 
context of character education, this honesty can be seen from the relational relationship or 
interaction between teachers and students (Wahyuni et al., 2022). Because in daily life that 
relationship creates a framework that gives rise to the concept of evaluating each other or 
assessing whether the teacher is an honest person or not. For example, a teacher promises his 
students that tomorrow he will give a multiple-choice test, even though he is fully aware that the 
test that will be given is an essay (Hinton, 1974). At other times, the teacher says that material B 
will be discussed at the next meeting, even though the teacher knows that during the lesson, the 
material to be discussed is C. If the teacher repeatedly shows lies consistently, then this can have 
a bad effect on perceptions. students for honesty. Because lying by the teacher can actually hurt 
the confidence of students. Lies committed by teachers are clearly very detrimental to students in 
learning (Santika et al., 2021). Even though students have prepared well to take exams or learning. 
But because the teacher's lies finally make students disappointed.  
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In the long term, it goes unnoticed in the minds of students, what is the point of preparing or 
studying, after all, the material or exams are not in accordance with what the teacher said (Awaru, 
2017). Then it will appear in the minds of students, that lies can destroy the hard work they are 
doing. The most terrible image of this lie is that hard work is easily destroyed by lies. So that 
negative statements don't come out, that teachers are allowed to lie, why can't we as students do 
it. This is where the teacher must understand that everything he says is recorded by the student's 
memory. Especially for students who have a strong memory, the teacher's lies can be something 
they remember for a very long time and are very difficult to forget (Khoirurrijal et al., 2022).  

Even in learning, the teacher must be able to teach students to always be honest about their 
abilities (Raharjo, 2010). The teacher's role as the center of character education must recognize all 
the advantages and disadvantages inherent in him. In the era of the industrial revolution 4.0, there 
are no more teachers who feel they are the most correct, know the most, and are basically the best 
in class (Pertiwi et al., 2019). Because without realizing it, such an attitude will teach high-minded 
or arrogant character to students. Moreover, the truest feelings often humiliate themselves in front 
of students. Especially in the era of technology, information and communication which is growing 
rapidly, what often happens is that students know more than their teachers (Kosim, 2011). The 
emergence of the internet makes students learn anywhere and anytime. 

It can be illustrated, the teacher in explaining certain material turns out to be different from 
what students know from other sources (Maryati & Priatna, 2018). This is where the weakness 
sometimes lies, that the teacher is so quick without thinking, convicting the student's view is wrong. 
The funny thing is, the teacher is not able to provide comprehensive explanations and satisfy 
students' curiosity (Hasan, 2012). In contrast to other types of teachers, who tend to put forward 
purely emotional in response to student curiosity. Not the explanation that students get, but the 
anger that the teacher takes out blindly to cover up his mistakes. Anger without a clear reason 
against students will lead to misguided understanding in the student's personality. Anger can be 
understood by students as a perfect solution to cover up the truth or ignorance (Wangid, 2018). 
The side effect that is caused is the appearance of the character of students who no longer respect 
their teacher (Maulida et al., 2015).     

On the one hand it is very unfortunate, many teachers fail to understand, that actually 
admitting a deficiency will bring out high respect from students (Choli, 2020). Recognizing oneself 
as imperfect and still having flaws so being open to receiving input from anyone, including even 
from students, is very good (Mustaqim, 2015). This is where the teacher's efforts to teach students 
to always be open to their own shortcomings and open themselves to continue learning from 
others can be seen (Santika, 2022). If indeed the teacher has not been able to respond to student 
statements, then he can temporarily suspend it. It is better for the teacher to position himself like 
a student who makes it as homework which will be answered in the following meeting (Nasrudin 
et al., 2015). Such a teacher's character is much more respectable than pretending to know but 
actually not understanding what is being explained. Because the character that students get is 
actually hypocrisy (Simarmata, 2018).   

Another central role of the teacher as a model and role model is to be able to shape the 
character of student discipline through learning (Safitri et al., 2021). This character building can be 
done by the teacher by always being present on time for his teaching sessions. If necessary, the 
teacher has stood in front of the class door before the start of learning (Abidin, 2012). This teacher's 
disciplinary attitude will teach children to be disciplined by being present in the classroom before 
the teacher who stands at the front door of the class. Without realizing it, the character of discipline 
also grows in the character of students, because they feel ashamed of their teacher. Respect also 
appears for the figure of a teacher who has a disciplined character. This discipline is not only at the 
time before learning begins but also after learning is complete (Hidayah et al., 2018). 

Teachers should not buy time for students to finish following the lesson (Peterson, 2020). 
Sometimes there are teachers who like to continue learning, even though the bell has rung (Phenice 
& Griffore, 2003). The teacher's model like this is what students don't like, because they are not 
disciplined and punctual in teaching. This action is certainly contrary to the teacher's central role 
in character education who wants to teach discipline (Apriyanti, 2020). The teacher must 
understand the psychology of students, that they have studied all day in a state of fatigue and 
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hunger, so the teacher should no longer hold them back just to finish their work (Santika, 2019). 
Because of the character captured by the students here, the teacher is very selfish and violates the 
rules set by the school (Nugrahani, 2017). This should not happen in a learning environment that 
wants to instill disciplinary character values in students' personalities (Octavita & Saraswati, 2017). 
As far as possible the teacher must avoid attitudes and actions that are disciplinary. Do not let 
students also act undisciplined with the excuse of an undisciplined teacher. It must be understood 
by the teacher, that by means of disciplined action, indirectly the teacher has shown a love for his 
profession (Kurniawan, 2015). Because his profession is based on discipline which is built on a 
foundation of responsibility (Swarniti, 2020).  

Here students understand how their teacher loves their profession which contains duties and 
responsibilities. This means that in the character of discipline the teacher indirectly participates in 
instilling a responsible character in students. By paying attention to the teacher who carries out his 
profession in a disciplined manner as a form of responsibility towards students (Fajarini, 2014). So 
on the contrary students are also able to internalize the character of responsibility towards the 
teacher. Here students will learn what to do as a form of responsibility as a student. Of course, 
they understand that the teacher's job is to teach, and the student's job is to learn. Such character 
must be firmly embedded in the student's personality (Harris, 2004). Apart from discipline, its 
central role in character education as a model and role model through learning can be carried out 
when giving rewards and punishments (Althof & Berkowitz, 2006). This principle is very important 
because it becomes a student's assessment of how the teacher acts fairly in class (Andriani, 2016). 
The character that can be built from this learning process is to instill the value of justice in personal 
learners. Often teachers in class act unfairly and discriminatively in giving rewards and 
punishments. Teachers are often trapped in what is called favoritism towards certain students 
(Bjeki & Milo, 2010). This actually makes other students feel left out in learning. Because only 
certain people are valued by the teacher on the basis of the teacher's own subjectivity 
considerations (Dewi, 2020). So the character that appears in students is insecure, filled with 
pessimism and fear in participating in the learning carried out by the teacher (Desfandi, 2015). 
Student motivation also decreases to learn the material taught by the teacher. In the long term, the 
character of hatred appears in students towards these subjects. If feelings like that already appear 
in the hearts of students, it is very difficult to recover (Swarniti, 2021b).  

As a teacher who has a central role in character education, he must be able to provide 
rewards and punishments in learning based on the principles of equality and justice (Ariandy, 2019). 
There should be no partiality or favoritism towards certain students. Every student has the right to 
equal treatment in learning (Swarniti, 2021a). Actions like this can actually prevent teachers from 
discriminating. Because the act of discrimination is something that is actually contrary to the 
principle of justice. By giving proportional rewards and punishments, the teacher indirectly shows 
himself as a fair judge (Raden & Lampung, 2015).  

In this situation the teacher is able to provide learning based on the principle of equality when 
giving rewards and punishments directly as well as teaching students to always act fairly and not 
discriminate against anyone (Pedersen, 2003). Because in the future they are the generation that 
plays a major role in decision-making, so it is important to internalize the principle of justice in their 
character through learning at school. If the teacher is able to become a model and role model for 
students in an effort to achieve justice in learning, then students also have a figure to idolize to be 
remembered as a just person (Matiisen & Schulman, 2017). 

 
CONCLUSION 

Based on the discussion above, it can be concluded that the analysis of the teacher's central 
role in realizing quality character education is carried out through learning. The learning that is 
done by the teacher is to make himself a model and role model for his students. The central role of 
the teacher as a model and example can be seen from the learning in which he internalizes and 
instills character values in students such as honesty, humility, openness, willingness to learn, 
discipline, responsibility, and fairness. 

 
 



 

Journal of Education Research, 4(2), 2023, Pages 452-459 

 

457 Journal of Education Research 

REFERENCES 
Abidin, Y. (2012). Model Penilaian Otentik Dalam Pembelajaran Membaca Pemahaman Beroreintasi 

Pendidikan Karakter. Jurnal Pendidikan Karakter, 0(2), 164–178. 
https://doi.org/10.21831/jpk.v0i2.1301 

Abidin, Y. (2016). Pembelajaran Menulis Dalam Gamitan Pendidikan Karakter. EduHumaniora | Jurnal 
Pendidikan Dasar Kampus Cibiru, 4(1). https://doi.org/10.17509/eh.v4i1.2823 

Althof, W., & Berkowitz, M. W. (2006). Moral education and character education: Their relationship 
and roles in citizenship education. Journal of Moral Education, 35(4), 495–518. 
https://doi.org/10.1080/03057240601012204 

Andriani, A. (2016). the Position of Pancasila Value on Civics Study in the Formation of Character 
Nation Karakter Bangsa. Civicus, 20(2). ejournal.upi.edu 

Apriyanti, N. (2020). Analisis Evaluasi Pembelajaran Daring Berorientasi pada Karakter Siswa. Prosiding 
Seminar Dan Diskusi Nasional Pendidikan Dasar "Transformasi Pendidikan Menyogsong SDM Di Era 
Society 5.0 ". 

Ariandy, M. (2019). Kebijakan kurikulum dan dinamika penguatan pendidikan karakter di indonesia. 3(2), 
137–168. 

Awaru, A. O. T. (2017). Membangun Karakter Bangsa Melalui Pendidikan Berbasis Multikultural Di 
Sekolah. Prosiding Seminar Nasional Himpunan Sarjana Ilmu-Ilmu Sosial, 2, 221–230. 

Bjeki, D., & Milo, D. (2010). Teacher Education From E-Learner To E-Teacher : Master. In TOJET: The 
Turkish Online Journal of Educational Technology (Vol. 9, Issue 1). 

Cahyani, R. P., Irianto, A., & Yustisia, V. (2020). Pembentukan Karakter Mandiri Melalui Pembelajaran 
Tematik di SDN Kebondalem Mojosari. Didaktis: Jurnal Pendidikan Dan Ilmu Pengetahuan, 20(3), 
236–244. http://103.114.35.30/index.php/didaktis/article/view/4789 

Choli, I. (2020). Problematika Pendidikan Karakter Pendidikan Tinggi. Tahdzib Al-Akhlaq: Jurnal 
Pendidikan Islam, 3(1), 55–66. https://doi.org/10.34005/tahdzib.v3i1.831 

Davies, I., Gorard, S., & Mcguinn, N. (2005). Citizenship education and character education: Similarities 
and contrasts. British Journal of Educational Studies, 53(3), 341–358. 
https://doi.org/10.1111/j.1467-8527.2005.00299.x 

Desfandi, M. (2015). Mewujudkan Masyarakat Berkarakter Peduli Lingkungan Melalui Program 
Adiwiyata. SOSIO DIDAKTIKA: Social Science Education Journal, 2(1), 31–37. 
https://doi.org/10.15408/sd.v2i1.1661 

Dewi, E. R. (2020). Hubungan Media Sosial dalam Pembentukan Karakter Anak. Indonesian Journal of 
Learning Education and Counseling, 3(1), 41–49. https://doi.org/10.31960/ijolec.v3i1.586 

Duman, B. (2010). Correlation between the graduate-students’ perception of educational philosophies 
and their democratic attitudes. Procedia - Social and Behavioral Sciences, 2(2), 5830–5834. 
https://doi.org/10.1016/j.sbspro.2010.03.951 

English, F. W., & Kaufman, R. A. (2011). Needs Assessment: A Focus for Curriculum Development. 
Association for Supervision and Curriculum Development. 
https://files.eric.ed.gov/fulltext/ED107619.pdf 

Fajarini, U. (2014). Peranan Kearifan Lokal Dalam Pendidikan Karakter. SOSIO DIDAKTIKA: Social 
Science Education Journal, 1(2). https://doi.org/10.15408/sd.v1i2.1225 

Flores, M. A. (2016). Teacher Education Curriculum. In International Handbook of Teacher Education 
(Vol. 5, Issue 3, pp. 187–230). Springer Press. 

Guntur, M., & Aslinda. (2016). Implementasi Kebijakan Pendidikan Karakter Pengaruh Globalisasi. 231–
238. 

Harris, J. H. (2004). Character Education in America’s Schools. Religious Education, 14(1), 139–150. 
https://doi.org/10.1080/0034408300250308 

Hasan, S. H. (2012). Pendidikan Sejarah untuk Memperkuat Pendidikan Karakter. Paramita: Historical 
Studies Journal, 22(1), 81–95. 

Hidayah, A. R., Hediyati, D., & Setianingsih, S. W. (2018). Penanaman Nilai Kejujuran Melalui 
Pendidikan Karakter Pada Anak Usia Dini Dengan Teknik Modeling. Penguatan Karakter Bangsa 
Melalui Inovasi Di Era Digital, 1(1), 109–114. http://ejurnal.mercubuana-
yogya.ac.id/index.php/Prosiding_KoPeN/article/view/893/573 

Hinton, J. (1974). Talking with People about to Die. British Medical Journal, 3(5922), 25–27. 
https://doi.org/10.1136/bmj.3.5922.25 

Kandari, & Afandi. (2021). Guru Sebagai Model dan Teladan Dalam Meningkatkan Moralitas Siswa. 
Jurnal Studi Pendidikan Dan Pedagogi Islam, 6(1), 1–8. 



 

Journal of Education Research, 4(2), 2023, Pages 452-459 

 

458 Journal of Education Research 

https://doi.org/10.36835/tarbiyatuna.v13i2.643 
Khatimah, H., Kartika, I. M., & Santika, I. G. N. (2022). Pengaruh Implementasi Pendidikan Karakter 

Terhadap Sikap Sosial Pada Siswa. Widya Accarya, 13(2), 127–132. 
https://doi.org/10.46650/wa.13.2.1266.127-132 

Khoirurrijal, Fadriati, Sofia, Makrufi, D. A., Gandi, S., Muin, A., Tajeri, Fakhrudin, A., Hamdani, & 
Suprapno. (2022). Pengembangan Kurikulum Merdeka. CV. Literasi Nusantara Abadi. 
https://www.ptonline.com/articles/how-to-get-better-mfi-results 

Kosim, M. (2011). Urgensi pendidikan karakter. Karsa, IXI(1), 85–92. 
Kurniawan, M. I. (2015). Tri Pusat Pendidikan Sebagai Sarana Pendidikan Karakter Anak Sekolah 

Dasar. Pedagogia : Jurnal Pendidikan, 4(1), 41–49. https://doi.org/10.21070/pedagogia.v4i1.71 
Lickona, T., Schaps, E., & Lewis, C. (1996). Eleven Principles of Effective Character Educationa. Journal 

of Moral Education, 25(1). https://doi.org/https://doi.org/10.1080/0305724960250110 
Maryati, I., & Priatna, N. (2018). Integrasi Nilai-Nilai Karakter Matematika Melalui Pembelajaran 

Kontekstual. Mosharafa: Jurnal Pendidikan Matematika, 6(3), 333–344. 
https://doi.org/10.31980/mosharafa.v6i3.322 

Matiisen, T., & Schulman, J. (2017). Teacher-Student Curriculum Learning. Deep Reinforcement 
Learning Symposium, 1–15. 

Maulida, M., Wati, M., & An’nur, S. (2015). Pengembangan Bahan Ajar Berbasis Pendidikan Karakter 
Dalam Mendukung Implementasi Kurikulum 2013. Berkala Ilmiah Pendidikan Fisika, 3(1), 11. 
https://doi.org/10.20527/bipf.v3i1.760 

Mustaqim, M. (2015). Model Pendidikan Karakter Terintegrasi Pada Pembelajaran Di Pendidikan 
Dasar. Elementary, 10(2). 

Nasrudin, Herdiana, I., & Nazudi, N. (2015). Pengembangan Model Pendidikan Karakter Berdasarkan 
Sifat Fitrah Manusia. Jurnal Pendidikan Karakter, 5(3), 264–271. 
https://doi.org/10.21831/jpk.v0i3.5631 

Nugrahani, F. (2017). Pendidikan Karakter Melalui Pembelajaran Bahasa Indonesia. Jurnal Edudikara, 
2(2), 113–124. 

Octavia, E., & Sumanto, I. (2018). Peran Guru Pendidikan Kewarganegaraan Dalam Membentuk 
Karakter Disiplin Siswa Di Sekolah. Jurnal Pendidikan Kewarganegaraan, 2(2), 20–30. 
http://journal.ikippgriptk.ac.id/index.php/kewarganegaraan/article/view/20-30 

Octavita, R. A. I., & Saraswati, R. (2017). Integrasi Pendidikan Berkarakter Dalam Pembelajaran Bahasa 
Inggris. Jurnal Terapan Abdimas, 2, 33. https://doi.org/10.25273/jta.v2i0.974 

Pedersen, S. (2003). Teachers ’ Beliefs about Issues in the Implementation of a Student-Centered 
Learning Environment. ETR&D, 51(2), 57–76. 
https://doi.org/https://doi.org/10.1007/BF02504526 

Pertiwi, R., Suchyadi, Y., . S., & Handayani, R. (2019). Implementasi Program Pendidikan Karakter Di 
Sekolah Dasar Negeri Lawanggintung 01 Kota Bogor. JPPGuseda | Jurnal Pendidikan & Pengajaran 
Guru Sekolah Dasar, 2(1), 41–46. https://doi.org/10.33751/jppguseda.v2i1.994 

Peterson, A. (2020). Character education, the individual and the political. Journal of Moral Education, 
49(2), 143–157. https://doi.org/10.1080/03057240.2019.1653270 

Phenice, L. A., & Griffore, R. J. (2003). Young Children and the Natural World. Contemporary Issues in 
Early Childhood, 4(2), 167–171. https://doi.org/10.2304/ciec.2003.4.2.6 

Raden, I., & Lampung, I. (2015). Penanaman nilai-nilai karakter dalam pembelajaran bahasa Indonesia di 
Sekolah Dasar 190. 2, 190–204. 

Raharjo, S. B. (2010). Pendidikan Karakter Sebagai Upaya Menciptakan Akhlak Mulia. Jurnal Pendidikan 
Dan Kebudayaan Missio, 16(3). https://doi.org/10.30651/else.v3i2.3011 

Safitri, A. R., Anggraini, D. M., Mujahida, S. H., & Muhyatun, M. (2021). Peran pendidikan karakter 
dalam penggunaan media sosial bagi remaja. Orien: Cakrawala Ilmiah Mahasiswa, 1(2), 143–148. 
https://doi.org/10.30998/ocim.v1i2.5846 

Santika, I. G. N. (2019). Pendidikan Karakter: Studi Kasus Peranan Keluarga Terhadap Pembentukan 
Karakter Anak Ibu Sunah Di Tanjung Benoa. Widya Accarya, 10(1). 
https://doi.org/https://doi.org/10.46650/wa.10.1.864.%25p 

Santika, I. G. N. (2021). Grand Desain Kebijakan Strategis Pemerintah Dalam Bidang Pendidikan Untuk 
Menghadapi Revolusi Industri 4.0. Jurnal Education and Development, 9(2), 369–377. 

Santika, I. G. N. (2022). Pendidikan Kewarganegaraan: Problematika Hasil Perubahan UUD 1945 
Secara Konseptual. In CV. Global Aksara P ers (Issue 1). Global Aksara Pers. 

Santika, I. G. N., Kartika, I. M., Ayu, I. G., & Darwati, M. (2021). Reviewing The Handling Of Covid-19 



 

Journal of Education Research, 4(2), 2023, Pages 452-459 

 

459 Journal of Education Research 

In Indonesia In The Perspective Of The Pancasila Element Theory ( TEP ). Jurnal Etika Demokrasi 
(JED), 6(2), 40–51. https://doi.org/https://doi.org/10.26618/jed.v6i2.5272 

Santika, I. G. N., Kartika, I. M., & Wahyuni, N. W. R. (2019). Pendidikan karakter: studi kasus peranan 
keluarga terhadap pembentukan karakter anak Ibu Sunah di Tanjung Benoa. Widya Accarya, 
10(1). 

Santika, I. G. N., Rindawan, I. K., & Sujana, I. G. (2018). Memperkuat Pancasila Melalui Pergub No. 79 
Tahun 2018 Dalam Menanggulangi Pengikisan Budaya Di Era Revolusi Industri 4.0. Seminar 
Nasional Inovasi Dalam Penelitian Sains, Teknologi Dan Humaniora-InoBali, 79, 981–990. 

Santika, I. G. N., Suarni, N. K., & Lasmawan, I. W. (2022). Analisis Perubahan Kurikulum Ditinjau Dari 
Kurikulum Sebagai Suatu Ide. Jurnal Education and Development, 10(3), 694–700. 
https://journal.ipts.ac.id/index.php/ED/article/view/3690 

Santika, I. G. N., Suastra, I. W., & Arnyana, I. B. P. (2022). Membentuk karakter peduli lingkungan pada 
siswa sekolah dasar melalui pembelajaran ipa. Jurnal Education and Development, 10(1), 207–212. 
https://doi.org/https://doi.org/10.37081/ed.v10i1.3382 

Santika, I. G. N., & Sudiana, I. N. (2021). Insersi Pendidikan Karakter Melalui Pembelajaran Bahasa 
Indonesia Ditinjau dari Perspektif Teoretis. Jurnal Pendidikan Bahasa Dan Sastra Indonesia 
Undiksha, 11(4), 464–472. https://doi.org/http://dx.doi.org/10.23887/jjpbs.v11i4.42052 

Santika, I. G. N., Sujana, I. G., Kartika, I. M., & Suastika, I. N. (2022). Alur Pemikiran Finalisasi Pancasila 
dalam Undang-Undang Dasar Negara Republik Indonesia Tahun 1945. Jurnal Ilmiah Pendidikan 
Pancasila dan Kewarganegaraan, 7(3), 552-561. 

Sari, R. I. (2020). Analisis sikap toleransi belajar IPA siswa sekolah menengah pertama Analysis of the 
tolerance attitudes of junior high school students. 13(2), 120–128. 

Simarmata, H. D. (2018). Pendidikan Karakter melalui Metode Refleksi. Jurnal Pendidikan Penabur, 17. 
Swarniti, N. W. (2020). Fenomena Morfologi pada Berita-Berita di CNN Indonesia Mengenai Covid-

19: Kajian Linguistik. In COVID-19 Perspektif Susastra dan Filsafat (p. 93). Yayasan Kita Menulis. 
Swarniti, N. W. (2021a). A Corpus Based Approach to the Analysis of Structures in Prepositional 

Phrase. Yavana Bhasha: Journal of English Language Education, 4(1), 18–22. 
Swarniti, N. W. (2021b). Efektivitas Penggunaan Aplikasi Quizizz Dalam Proses Pembelajaran Bahasa 

Inggris Bagi Mahasiswa. Seminar Nasional Teknologi Pembelajaran, 133–144. 
Wahyuni, N. P. S. W., Widiastuti, N. L. G. K., & Santika, I. G. N. (2022). IMPLEMENTASI METODE 

EXAMPLES NON EXAMPLES DALAM PEMBELAJARAN DARING UNTUK MENINGKATKAN 
KEMAMPUAN BERPIKIR KRITIS SISWA SD. Jurnal Ilmiah Pendidikan Citra Bakti, 9(1), 50–61. 
https://doi.org/https://doi.org/10.38048/jipcb.v9i1.633 

Wangid, M. N. (2018). Peran Konselor Dalam Pendidikan Karakter. KONSELI : Jurnal Bimbingan Dan 
Konseling (E-Journal), 1(1), 35–46. https://doi.org/10.24042/kons.v1i1.313 

 

 

 
 


